Being Rights Respecting:

The Royal School of Dunkeld aims to be a school where children’s rights are at the heart of
our ethos and culture, to improve well-being and to develop every child’s talents and abilities
to their full potential.

As part of this plan, we are working towards recognition as a Rights Respecting School’. This
is an award given to schools on behalf of Unicef UK and at the Royal School of Dunkeld, we

successfully achieved our Bronze Award in June 2023.

Our Award recogmsed. our commitment to creating a community where children’s rLghts are

learned, taught, practised, respected, protected and promoted. Our children are learning
about their rights by putting them into practice every day. The Award is not just about what
our children do but also importantly what adults do — in Rights Respecting Schools, children's
rights are promoted and realised, and adults and children work towards this together

Children’s rights are all the things that children and young people need to make sure that
they are safe, have the things they need to survive and develop, and have a say in decisions
that affect their lives.

The link below will take you to a short video clip which we use to support our learning in
school.

https://youtu.be/fS-fdwNfgOo

As a school team, we believe that the difference a Rights Respecting School makes goes well
beyond, our school gates, making a positive impact on our whole school community.

Supported by our pupil led Rights Respecting Schools Steering Group we work together to

ensure that our children -

v are healthier and happier
v’ feel safe

V" benefit from sharing respectful relationships
v’ become active and involved in school life and the wider world

Whole school assemblies, Community Groups and school events such as Sharing the Learning
and our annual Christmas Fagm are just a few of the opportunities available for our
children to “live out” their rtghts in a supportive and nurturing environment.

Other useful links:


http://www.unicef.org.uk/rights-respecting-schools/about-the-award/child-rights-in-schools/
https://youtu.be/fS-fdwNfg0o
https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf
https://www.unicef.org.uk/rights-respecting-schools/wp-content/uploads/sites/4/2020/03/CRE_Core_Materials_Poster_EN.pdf

Being nurturing:
Nurture refers to the care and attention that children are given while theg are growing and

developing. This helps to give them emotional resilience.

A nurturing approach recognises that positive relat'tonsh'Lps are central to both leammg and
wellbeing and it is based on the understanding of the 6 Nurture PanchLes which are.
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All 6 nurture principles are underpinned by an understanding of attachment theory and how
early experiences can have a significant impact on a child’s development. We recognise that
all school staff have a role to play in establishing the positive relationships that are essential to
promote healthy social and emotional development and that these relationships should be
reliable, predictable and consistent where possible.

A nurturing approach has a keg focus on the school environment: it emphastses the balance
between care and chaLLenge which incorporates attunement, warmth and connection a[ongsLde
structure, thh expectations and a focus on achievement and attainment.

Our staff team believes that developmg positive reLatLonsths in owr classrooms, ptaggrou,nd
and wider community are essential in creating a supporiive and nuriuring environment for
effective [eammg and teachmg.

When our children and young peopLe feel included, respected, safe and secure and their
achievements and contributions are valued and celebrated, they are more likely to develop
self-confidence, resilience and positive views about themselves.

In. order to support our Nurturing Relationships journey, we applied for a place on the four-
year PKC Nu,rtur'mg Relationships accreditation process in June 2022 and in October 2023,

we were delighted to receive our Level One accreditation.

Our accreditation recogmsed that all our school staff plag a role in maintaining the positive
re[aﬁonsh'tps that are requ.Lred to promote healthg social and emotional development.

We acknow[edge, parents, carers and families are bg far the most important influence on a
child’s life. Parental support plays a vital role at all stages of education. Parents who take on



a. supportive role in their children’s Leammg make a difference in improving their child’s
achievement and behaviour. Positive relatLonsths between school and home allow your child to
feel safe, secure and confident.

The value we p[ace on nurturing these re[atLonsths with our families and wider community
partners will become a keg focus area as we work co[labomt'tvelg to achieve our Level 2, 3
and 4 accreditation.

More information for parents about the PKC Nu.rtu.rlng Ral.atlonshlps programme is available
via this sway https://sway.office.com/27uaVhGrhZjW7FzD?ref=Link

Being restorative:

We recognise the importance of modelling respect and therefore seek to adopt a restorative
approach when responding to behaviour: This means focussing on the impact of poor behaviour
choices, enabling pupils to discuss and take responsibility Yor their actions and empowering them
to find solutions that focus on putting things right and moving forward in a positive way.

The follow'mg questions will often be used to facilitate a restorative conversation:

What happened?

What were you thinking at the time?

Who has been affected?

How has this made you/others feel?

What are you thinking now?

What could we do to put things right?

What could we do differently in the future?

Restorative conversations often take time and require those involved to be emotionally ready to
engage meaningfully in them. This means they may need to take place during break or
lunchtimes — where this is the case learners will always have time to eat, drink, use the toilet
and play/socialise with peers.

All staff encourage our learners to adopt a growth mindset — to believe that with effort,
support and challenge anything is possible. This positive approach also applies to our relationship
building and behaviour strategies; we believe our relationships and behaviours are not fixed but
are able to change. This is best achieved by enabling our learners to reflect on the impact
behaviours have on ourselves and others and by adopting a restorative approach to
disagreements or undesirable behaviour.

Being trauma sensitive:

We recognise the impact adverse childhood. experiences (ACE’s) can have on the health and
wellbeing of our learners. We aim to act in ways which prevent further harm and support
recovery for all those learners impacted by trauma and adversity. Staff undertake annual
child protection training and the Royal School of Dunkeld is part of the National Trauma
Training Programme thus ensuring staff undertake regular professional learning about
identifying and responding effectively to the impact of adversity and trauma on our learners.


https://sway.office.com/27uaVhGrhZjW7FzD?ref=Link

This animation, developed by NHS Education Scotland, is designed to support all Scottish
workers to adapt how they work to ensure they make a positive difference to the lives of
children affected by adversity and trauma.

Having a workforce that is trauma informed and trauma skilled is essential in enabling us to
support children's wellbeing.

Promoting wellbeing:

Promoting wellbeing amongst our pupils and staff is part of the ethos of our school. We want
all our pupils to feel safe, healthy, active, nurtured, achieving, respected, responsible and
included. This is seen as a. responsibility of all adults working in school.

Staff take time to notice and to check in with our learners. This starts with being welcoming
and getting to know our learners as individuals. It also means noticing any changes in
behaviours, taking the time to show care and compassion and taking appropriate steps to
ensure our learners are supported effectively.

In addition, staff use a. range of tools including wellbeing webs and the Glasgow Wellbeing
profile to review our learners’ wellbeing and to plan appropriate next steps to support
individuals/ groups of learners as appropriate.

Staff also recognise that as individuals, all our learners experience varying needs which
change and develop over time — all staff work to ensure all learners feel included and
supported to enable them to achieve.

Our learners also learn how to be safe, healthy and active — 2 PE lessons each week, daily
mile activities, opportunities o take part in extra curricular clubs, mindfulness activities,
health and wellbeing lessons are just some of the ways we do this.

Promoting social and emotional learning:

We recognise and value the importance of helping our learners develop relationship skills, self-
awareness, social awareness, self-management and responsible decision-making.

Staff have an important role in modelling positive, respectful interactions between each other

and with our learners - this modelLLng is vaotal in showmg our learners how to be respectful
to and of others.

We also explicitly teach relationship skills through our curriculum. This may be through
health and wellbeing lessons, developing skills for life learning and work, learning about our
rights and the rights of others and learning about our emotions and how to manage them
effectively.

We use Emotion Works to explore human emotions and how they make us feel, what the
triggers for emotions can be and we learn about self-regulation strategies for managing our
emotions. You. can find out more here and you may find this parent guide helpful,
particularly if you are interested in using this approach at home.

To further support the development of self regulation strategies, all classrooms have calm


https://vimeo.com/334642616
https://emotionworks.wpenginepowered.com/wp-content/uploads/2022/02/EW-parent-info-handout_compressed.pdf
https://www.royaldunkeld.pkc.sch.uk/docs/Emotion_Works_parental_guide.pdf

corners and calm boxes of mindful activities and there is also a phgstcal activity space in
school to allow proprioceptive needs to be met.

Our learners” emotional literacy and understanding of other peoples’ emotions is further
developed by applying Emotion Works in a. cross curricular way and reflecting on the
emotions and behaviours of characters in stories, films and animations all of which build
social awareness and promote tolerance, understanding and responsible decision making.

Applying natural consequences for behaviours:

We understand that consequences follow on naturally from behaviour: There are many
natural consequences for positive behaviours that meet our school expectations and embody our
school values. These can include:

® Receiving verbal praise and feedback
) Eav*nmg house points
) ReceLang SpecLal Mention certificates

) Eav*nmg individual class rewards ( eg table points, marbles, stickers etc) at the
discretion of the class teacher

® Receiving praise postcards

) ReceLang recognition wristbands

There are also consequences for inappropriate behaviour/ behaviour which falls below our
school expectations. These consequences should alwags be natural, Lochal and be seen as
learning opportunities. Con.sequ.mcas will therefore vary depmdlng on the circumstances
involved..

When consequences need to be applied, they will also take into consideration the needs of those
involved.. This will mean responses may vary for- different individuals because their needs are

different.

The underlgmg approach however will be consistent —focussmg on repairing the harm caused,
restoring damaged relatLonsh'Lps and talkmg about how to prevent the situation recurring.

It is important that our learners understand the reason for the consequence, and they may
also be involved in deciding what the consequence is.

Examples of natural consequences for undesirable behaviour could include:

e [Engaging in restorative conversations with those impacted by the behaviour

® Being asked to finish uncompleted classwork during a social time or as homework
e Using social time to clean up/put right damaged environments

e Time out from the playground to reflect on the need for safer choices

e Time out of class to talk to the Headteacher or Principal Teacher about the impact of
class behaviours



Regular behaviour check ins with the Headteacher

Contacting a parent/carer to support the learner to understand the reason behind the
consequence and the importance of meeting the school expectations— all of which can
be directly related to positive consequences for the child or young person.



